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MiVViRQ 
TŽ inƐƉiƌe ƉaƐƐiŽn and 
jŽǇ fŽƌ leaƌning͘   

 

 

 

 

   

 

 

 

 

 

 

 

  

 

 

 

    

 

 

 

 

 

 

 

 

 

 

 

ThiƐ PlaŶ haƐ beeŶ ƉƌeƉaƌed ƚŽ celebƌaƚe ƚhe ƐƵcceƐƐeƐ Žf ŽƵƌ ƐƚƵdeŶƚƐ aŶd ƚŽ ƉƌŽǀide diƌecƚiŽŶ fŽƌ 
ŽƵƌ cŽŶƚiŶƵed effŽƌƚƐ ƚŽ eŶhaŶce leaƌŶiŶg͘  Iƚ ŽƵƚliŶeƐ ŽƵƌ diƐƚƌicƚ͛Ɛ ƉlaŶƐ ƚŽ ƐƵƐƚaiŶ aŶd eŶhaŶce 
ƐƚƵdeŶƚ achieǀemeŶƚ aŶd iŶfŽƌmƐ diƐƚƌicƚ deciƐiŽŶƐ ƌelaƚed ƚŽ ƚhe allŽcaƚiŽŶ Žf ŽƵƌ ƌeƐŽƵƌceƐ͘  Iƚ 

ƌeflecƚƐ diƌecƚiŽŶƐ aŶd effŽƌƚƐ ƵŶdeƌƚakeŶ bǇ Ɛƚaff aŶd ƐƚƵdeŶƚƐ aƚ each Žf ŽƵƌ ƐchŽŽlƐ͕ aŶd 
cŽŶŶecƚƐ ƚhe ǁŽƌk Žf ƉaƌeŶƚƐ aŶd cŽmmƵŶiƚǇ ƉaƌƚŶeƌƐ ƚŽ ŽƵƌ ƐƚƵdeŶƚ ƐƵcceƐƐeƐ͘ 

ViViRQ  
OƵƌ ƐchŽŽl cŽmmƵniƚǇ iƐ 
engaged in ƚhe ƉƵƌƐƵiƚ 
Žf leaƌning and 
knŽǁledge ƚhaƚ fŽcƵƐeƐ 
Žn each indiǀidƵal 
deǀelŽƉing ƚŽ ƚheiƌ 
ƉŽƚenƚial and 
cŽnƚƌibƵƚing ƚŽ ƚhe ǁellͲ
being Žf all͘ 

We ValXe 
EƋƵiƚǇ 

InclƵƐiǀeneƐƐ 

InƚegƌiƚǇ 

CŽmmƵniƚǇ 

CŽllabŽƌaƚiŽn 

InnŽǀaƚiŽn 

EnǀiƌŽnmenƚal 
       SƵƐƚainabiliƚǇ 

ReƐilience 

ReYeOVWRNe BRaUd Rf EdXcaWLRQ  

OƵƌ MiƐƐiŽn ViƐiŽn ValƵeƐ 
ƐƚaƚemenƚƐ aƉƉeaƌ heƌe in 
dƌafƚ fŽƌm aƐ ǁe cŽnƚinƵe  
ƚŽ Ɛeek feedback fƌŽm ŽƵƌ 
ƐchŽŽl cŽmmƵniƚǇ Žn 
ƌeǀiƐiŽnƐ ƚhaƚ ƌeflecƚ ŽƵƌ 
Ɛhaƌed ƐenƐe Žf ƉƵƌƉŽƐe͘ 

AV leaUneUV oXU VWaff helS 
VWXdenWV focXV on inTXiU\ 
SUinciSleV ZiWh Whe folloZing 
TXeVWionV: 

1. WhaW aUe Ze leaUning, 
and Zh\ iV iW imSoUWanW? 

2. HoZ iV iW going? 
3. WheUe Wo ne[W? 
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TheƐe ƋƵeƐƚiŽŶƐ flŽǁ 
fƌŽm ͚SƉiƌalƐ Žf IŶƋƵiƌǇ͛ 
;LiŶda KaƐeƌ aŶd JƵdǇ 
HalbeƌƚͿ͕ ǁhich lead ƵƐ 
ƚŽ aƐk ŽƵƌƐelǀeƐ͗ 
 

ϭ͘ Whaƚ iƐ gŽiŶg ŽŶ 
fŽƌ ŽƵƌ leaƌŶeƌƐ͍ 

Ϯ͘ HŽǁ dŽ ǁe kŶŽǁ͍ 
ϯ͘ WhǇ dŽeƐ iƚ maƚƚeƌ͍  

HXPaQ aQd SRcLaO DeYeORSPeQW 
GRaO 1 ± TR SXSSRUW SWXdeQW¶V HeaOWh aQd 

WeOO-BeLQg 

We aƌe in ŽƵƌ eleǀenƚh Ǉeaƌ adminiƐƚeƌing ƚhe Middle YeaƌƐ DeǀelŽƉmenƚ InƐƚƌƵmenƚ 
;MDIͿ ǁiƚh ŽƵƌ gƌade fŽƵƌ ƐƚƵdenƚƐ͕ and Ɛiǆƚh ǁiƚh gƌade Ɛeǀen leaƌneƌƐ͘ ThiƐ ƚŽŽl͕ 
alŽng ǁiƚh PƌŽǀincial SƚƵdenƚ Leaƌning SƵƌǀeǇƐ͕ aƐƐiƐƚ ŽƵƌ effŽƌƚƐ ƚŽ ƵndeƌƐƚand 
facƚŽƌƐ ƌelaƚed ƚŽ ƚhe Žǀeƌall healƚh and ǁellbeing Žf ŽƵƌ ƐƚƵdenƚƐ and infŽƌmƐ ŽƵƌ 
diƐƚƌicƚ gŽal ƚŽ ͞SƵƉƉŽƌƚ SƚƵdenƚƐ͛ Healƚh and WellͲbeing͘͟   
Whaƚ͛s going on for oƵr learners͍ 
Scanning and analǇƐiƐ Žf ƚhe EaƌlǇ DeǀelŽƉmenƚ InƐƚƌƵmenƚ ;EDIͿ daƚa chaƌƚ ƐhŽǁƐ a 
ƌange acƌŽƐƐ ϱ dŽmainƐ and an Žǀeƌall ǀƵlneƌabiliƚǇ Žf ŽnlǇ ϭϯй͘  AƐ ǁe mŽǀe ƚŽ ƚhe 
middle ǇeaƌƐ͕ ƉaƚƚeƌnƐ emeƌge ƚhaƚ indicaƚe anǆieƚǇ͕ ǁŽƌƌieƐ and geneƌal healƚh maǇ 
be Ɛeƚƚing baƌƌieƌƐ ƚŽ indiǀidƵal ƐƵcceƐƐ͘  A fŽcƵƐ Žn ƐƚƵdenƚ healƚh ƚŽ enhance ƐŽcial 
and emŽƚiŽnal ǁellͲbeing helƉƐ ƚŽ ƌedƵce baƌƌieƌƐ ƚŽ leaƌning and enhance 
achieǀemenƚ fŽƌ all ƐƚƵdenƚƐ͘   
Hoǁ do ǁe knoǁ͍ 
We cŽnƚinƵe ƚŽ gaƚheƌ ƐƚƵdenƚ feedback ƚhŽƵgh fŽƌmal ƚŽŽlƐ like ƚhe MDI͕ and 
ƚhƌŽƵgh fŽcƵƐ gƌŽƵƉƐ and ƉƌŽjecƚƐ aƚ all leǀelƐ͘  ThiƐ Ǉeaƌ ǁe aƌe jŽining ƚhƌee Žƚheƌ 
diƐƚƌicƚƐ in a ƉilŽƚ Žf ƚhe YŽƵƚh DeǀelŽƉmenƚ Indeǆ ;YDIͿ͘  ThiƐ ǁill ƉƌŽǀide ƵƐ ǁiƚh 
infŽƌmaƚiŽn ƌelaƚed ƚŽ ƚhe healƚh and ǁellͲbeing Žf ŽƵƌ gƌade ϭϭ ƐƚƵdenƚƐ and ǁill 
ƉƌŽǀide a cŽnƚeǆƚ ƚŽ eǆƉlŽƌe ƚheiƌ deǀelŽƉmenƚ Ɛince ƚheiƌ ƉaƐƚ ƉaƌƚiciƉaƚiŽn in ƚhe 
gƌade ϰ and gƌade ϳ MDI͘ 

OXU VWXdenWV and VWaff 
aUe acWiYel\ engaged in 
Whe ZoUk of cUeaWing and 
VXVWaining healWh\ 
leaUning enYiUonmenWV 
ZheUe diYeUViW\ and 
diffeUenceV aUe 
embUaced, encoXUaged 
and aUe Whe focXV of 
leaUning. OXU conWinXed 
focXV on leaUneU healWh 
and Zell-being haV been 
cUiWical Wo oXU VXcceVV. 

ReǀelƐƚŽke cŽŶƚiŶƵeƐ ƚŽ haǀe ƚhe lŽǁeƐƚ leǀelƐ Žf ǀƵlŶeƌabiliƚǇ iŶ ƚhe ƉƌŽǀiŶce͘  The EaƌlǇ LeaƌŶiŶg CŽmmƵŶiƚǇ iŶ ReǀelƐƚŽke 
cŽŶƚiŶƵeƐ ƚŽ eŶƐƵƌe ƚhaƚ KiŶdeƌgaƌƚeŶ ƐƚƵdeŶƚƐ aƌe eŶƚeƌiŶg ƐchŽŽl ǁiƚh high leǀelƐ Žf ƌeadiŶeƐƐ fŽƌ leaƌŶiŶg͘  ThiƐ iƐ a cƌediƚ 
ƚŽ ƚhe effecƚiǀe cŽmmƵŶiƚǇ ƉƌŽgƌamƐ ƚhaƚ ƐƵƉƉŽƌƚ ƚhe eaƌlǇ ǇeaƌƐ͘ 
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The ƉƌŽƉŽƌƚiŽŶ Žf childƌeŶ meaƐƵƌeƐ Žf OƉƚimiƐm͕ HaƉƉiŶeƐƐ͕ SelfͲEƐƚeem͕ AbƐeŶce Žf SadŶeƐƐ aŶd GeŶeƌal Healƚh iƐ 
demŽŶƐƚƌaƚed ǁiƚh ƚhe MDI WellͲBeiŶg IŶdeǆ͘  ScŽƌeƐ iŶdicaƚe ƚhŽƐe ǁhŽ aƌe ͚ ƚhƌiǀiŶg͕͛ haǀiŶg ͚mediƵm ƚŽ high ǁellͲbeiŶg͕͛ Žƌ 
haǀiŶg ͚lŽǁ ǁellͲbeiŶg͛ fŽƌ ϮϬϭϴͬϭϵ aŶd ϮϬϭϵͬϮϬ͘  ChildƌeŶ ǁhŽ ƐcŽƌe high ŽŶ ƚhe leaƐƚ ϰ Žf ƚhe ϱ dimeŶƐiŽŶƐ Žf ǁellͲbeiŶg aƌe 
cŽŶƐideƌed ƚŽ be ƚhƌiǀiŶg͘  UŶdeƌƐƚaŶdiŶg ŽƵƌ ƐƚƵdeŶƚƐ͛ aƌeaƐ Žf ƐƚƌeŶgƚh aŶd ǁeakŶeƐƐeƐ iŶ ƚheƐe fiǀe aƌeaƐ allŽǁƐ ƵƐ ƚŽ make 
deciƐiŽŶƐ ǁiƚh ƌeƐƉecƚ ƚŽ ƉƌŽgƌamƐ aŶd ƐeƌǀiceƐ͘   

 

The AVVeWV Inde[ combineV MDI 
meaVXUeV WhaW highlighW SoViWiYe 
e[SeUienceV, UelaWionVhiSV oU 
behaYioXUV SUeVenW in childUen·V 
liYeV. SchoolV and commXniWieV 
can focXV WheiU effoUWV in WheVe 
aUeaV Wo cUeaWe Whe condiWionV and 
conWe[WV ZheUe childUen can WhUiYe. 

Gƌ
ad

e 
ϰ 

Gƌ
ad

e 
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Students report very high levels of connectedness and overall belonging at school on the Provincial Student Learning Survey.  
The following chart indicates the district average for grades 4 7, 10 and 12 for the past four years.  Although there are slight 
changes from year to year, our students continually report overall positive rates.  High levels of ‘connectedness’ to adults/staff 
at school, belonging, feeling safe and welcome is indicative of the value and strength of relationships that are nurtured and 
maintained in each of our schools. 
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Reviewing grade to grade trends, as well as trends over time help us further explore the impact of the supports provided to  
student understanding and awareness of personal safety and identify.  

TKH LQFUHDVH LQ SRVLWLYH UHVSRQVHV WR 
WKH VWXGHQW OHDUQLQJ SXUYH\ TXHVWLRQ  
´DR \RX VHH GLYHUVH VH[XDO 
RULHQWDWLRQV DQG JHQGHU LGHQWLWLHV 
UHSUHVHQWHG LQ \RXU VFKRRO DFWLYLWLHV.µ 
WKURXJK WKH JUDGHV IURP JUDGH 7 WR 12 
GHPRQVWUDWHV ERWK WKH VDIH IHHOLQJ RI 
H[SUHVVLRQ DV ZHOO DV WKH LQFUHDVHG 
DZDUHQHVV RI VH[XDO RULHQWDWLRQ DQG 
JHQGHU LGHQWLW\ DPRQJ VWXGHQWV. 

SWXGHQWV UHSRUWLQJ RI EXOO\LQJ 
LQFLGHQFH LV UHODWHG WR WKH 
SHUFHSWLRQ RI ¶VDIHW\· LQ VFKRRO.  
WH FRQWLQXH WR HQFRXUDJH 
EURDG XQGHUVWDQGLQJ RI 
EHKDYLRXUV DQG DFWLRQV WKDW 
FUHDWH VDIH VFKRRO 
HQYLURQPHQWV. 
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WH FRQWLQXH WR KDYH YHU\ ORZ QXPEHUV RI 
VWXGHQWV UHSRUWLQJ EXOO\LQJ EHKDYLRXUV.  IQ DOO 
IRXU GRPDLQV, WKLV UHTXLUHV RQJRLQJ IRFXV WR 
PDLQWDLQ VDIH, FDULQJ HQYLURQPHQWV. 

 

WheUe TR Ne[W? 

The school level supports and educational opportunities for addressing health and well-being have 
continued to evolve during the pandemic.  The addition of teacher leads at each of our schools, 
student focus groups and the addition of mental health funding are supporting our focus on mental 
health. 
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At the primary level, student progress toward benchmarks is collected in the fall, winter and spring each year.  One-to-
one and small group supports are assigned based on the numbers of students not yet meeting the grade level benchmark 
to ensure success by the end of the year.  This year we have expanded our use of PM Benchmarks revised our proficiency 
scale and provided in-service for individual student reading assessment analysis of running records to look beyond the 
score to guide instruction and support for emerging and developing readers. 

IQWellecWXal DeYelRSmeQW 

GRal 2 ± TR EQhaQce SWXdeQWV¶ 
LiWeUac\ 

Our continued focus on early intervention has led to high levels of 
success in literacy.  A comprehensive intervention program 
provides educational supports to students K – ϵ at critical periods 
of the development of literacy skills.   

What͛s going on for our learners͍ 

Analysis of district reading assessments indicate that early learning 
programs and balanced literacy programs are setting learners on a 
successful path in their primary years.   

How do we know͍ 

PM Benchmarks and Grey Oral Reading Tests (G.O.R.T.) provide 
individual profiles and are linked directly to literacy supports in 
the form of additional Educational Assistant time during multi-
week intensive programs, and specific literacy instruction 
provided by their teacher. 

At the individual student level teachers use this information to 
guide instruction, and at the district level we are able to assess 
the effectiveness of supports over time. 
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OXU SDUWLFLSDWLRQ UDWHV LQ 
WKH FRXQGDWLRQ SNLOOV 
AVVHVVPHQW UHPDLQ DERYH 
WKH SURYLQFLDO DYHUDJH RYHU 
WKH SDVW 3 \HDUV.  TKH WRRO 
SURYLGHV DQRWKHU ZD\ WR 
UHYLHZ OLWHUDF\ SHUIRUPDQFH 
RI RXU VWXGHQWV. 

Ϯ01ϳ/1ϴ Ϯ01ϳ/1ϴ Ϯ01ϴ/1ϵ Ϯ01ϴ/1ϵ Ϯ01ϵ/Ϯ0 Ϯ01ϵ/Ϯ0
0ϰ 0ϳ 0ϰ 0ϳ 0ϰ 0ϳ

All Students SD1ϵ ϴ0й ϵ1й ϵϵй ϵϲй ϵϱй ϵϱй
Indigenous SD1ϵ ϴϵй ϴϴй 100й 100й 100й 100й
All SD1ϵ Participation ϴϮй ϳϰй ϵϯй ϴϰй ϴϴй ϵϮй
Indigenous SD1ϵ Participation ϲϰй ϲϳй ϴ0й ϳ1й 100й ϳϴй

0й
10й
Ϯ0й
ϯ0й
ϰ0й
ϱ0й
ϲ0й
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FSA Writing

OXU VWXGHQWV KDYH 
FRQWLQXHG WR GHPRQVWUDWH 
KLJK OHYHOV RI ZULWLQJ 
DFKLHYHPHQW RQ WKH 
FRXQGDWLRQ SNLOOV 
AVVHVVPHQW IRU JUDGHV 4 
DQG 7 RYHU WKH SDVW WKUHH 
\HDUV 
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OXU Ne[W SWeSV 

Our students continue to benefit from enhanced levels of staffing and targeted support at the K-ϵ grades.  This 
year primary teachers met to review and enhance the use of PM benchmarks to ensure the assessments are 
guiding instruction and are a regular part of balanced literacy programming.  

An interdisciplinary approach to literacy is necessary as redesigned curriculum is fully implemented.  We will 
continue to ensure that assessment of literacy skills is connected to our learners and their individual needs 
and interests. 

Our teaching and support staff understand the importance of strong literacy instruction and are well 
supported by school-based teams as individual interventions are provided.  We are currently focusing on 
balanced literacy programming to ensure students are reading at grade level. 

 

2019-20 LV WKH ILUVW \HDU RXU 
VWXGHQWV KDYH SDUWLFLSDWHG 
LQ WKH SURYLQFLDO LLWHUDF\ 10 
AVVHVVPHQW.  DXH WR WKH 
GLVUXSWLRQ RI LQ-VFKRRO 
OHDUQLQJ LQ WKH 2020 VSULQJ 
PDQ\ VWXGHQWV FKRVH WR 
GHIHU WKLV DVVHVVPHQW 
UHVXOWLQJ LQ ORZHU 
SDUWLFLSDWLRQ UDWHV. 
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IQWellecWXal DeYelRSmeQW 

GRal 3 ± TR IQcUeaVe SWXdeQWV¶ NXmeUac\ AchieYemeQW  

Our goal to ensure students develop the numeracy results necessary for success. 

What͛s going on for our learners in numeracǇ͍ 

In numeracy assessments we see a wider range of performance among cohort groups than in other curricular 
areas.  At the intermediate level, building skills for future success begins, and we continue to see increased 
numbers of students at the “emerging” and “developing” stages and fewer at the “meeting” and “extending”. 

How do we know͍ 

Numeracy continues to be an area of focus, particularly as our learners transition from the primary years into 
intermediate level “math”.  The balance between more traditional mathematical skill building and the 
introduction of higher level problem solving and application of skills is challenging. 

Staff identified numeracy as an area of focus through district “Inquiry groups”.  This is an area in need of 
further work to reflect the changing curriculum and best practices in numeracy. 

OXU FSA UHVXOWV 
SURYLGH DQRWKHU VQDSVKRW 
RI VWXGHQW OHDUQLQJ DW DQ 
LQGLYLGXDO DQG JURXS OHYHO.  
TR HQVXUH RXU 
IQGLJHQRXV VWXGHQWV 
DFKLHYHPHQW FRQWLQXHV WR 
UHPDLQ RQ WUDFN ZH KDYH 
LQFOXGHG WKLV GHPRJUDSKLF 
LQ RXU UHSRUWLQJ. 
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GU 10 PURYLQFLDO NXPHUDF\ AVVHVVPHQW 
ZDV LQWURGXFHG LQ 2017.  TKH WUHQG 
GHPRQVWUDWHG LV RHYHOVWRNH VWXGHQWV 
GHPRQVWUDWH SURILFLHQF\ DERYH WKH 
SURYLQFLDO DYHUDJH.  DXH WR WKH 
LQWHUUXSWLRQ RI LQ-FODVV OHDUQLQJ PDQ\ 
VWXGHQWV FKRVH WR GHIHU ZULWLQJ WKLV 
DVVHVVPHQW WR WKH 2020-21 VFKRRO \HDU.  

WheUe TR Ne[W? 

During the 1ϵ/Ϯ0 school year professional development 
activities brought further focus to numeracy instruction.  
We are in the early stages of creating district wide practice 
to address traditional “math” instruction and enhance our 
ability to address “numeracy” across the curriculum. 
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GRal 4 ± TR EQVXUe ThaW OXU SWXdeQWV AUe CRmSleWiQg GUade 
12 WiWh DigQiW\, PXUSRVe AQd OSWiRQV 

What is going on for our learners͍ 

Our high school continues to provide a full range of opportunities for our students to develop their potential.  
Course offerings in the academics, athletics, fine arts, and applied skills provide students with choices to focus on 
their strengths, and expand their experiences.  A focus on trades related training has further enhanced 
programming for students as they prepare for transitions beyond high school.  Staff continue to develop new 
courses that reflect student interests and passions. 

How do we know͍ 

The Five Year and Six Year Completion rates of our students continues to align or exceed with Provincial averages.  
In addition, survey data suggests that students are developing leadership in a wide variety of areas including 
environmental action, contributing through volunteerism, and their belief that they can make a difference.   

PreͲCovid Grad Parade Covid Grad Parade 
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GUDGH WR JUDGH 
WUDQVLWLRQV RI RXU 
VWXGHQWV GHPRQVWUDWH WKH 
VXFFHVV RI RXU VWXGHQW·V 
DFKLHYHPHQW PRYLQJ 
WKURXJK WKHLU VHFRQGDU\ 
VFKRRO \HDUV 

SWXGHQWV ZKR IXUWKHU 
WKHLU HGXFDWLRQ ZLWKLQ 3 
\HDUV RI JUDGXDWLRQ DQG 
WUDQVLWLRQ WR PRVW 
SHFRQGDU\ IQVWLWXWLRQV 
UHPDLQV ZLWKLQ SURYLQFLDO 
DYHUDJHV. 
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SRFLDO DQG HPRWLRQDO 
FRPSHWHQFLHV LQFOXGH 
VKRZLQJ FRQFHUQ IRU RWKHUV, 
VXVWDLQLQJ KHDOWK\ 
UHODWLRQVKLSV DQG PDNLQJ 
HIIHFWLYH SHUVRQDO DQG 
VRFLDO GHFLVLRQV 
(WHLVVEHUJ, DXUODN, 
DRPLWURYLWFK, & GXOORWD, 2015). 

 

FƵƌƚheƌ indicaƚŽƌƐ Žf ƐƚƵdenƚƐ ƉƌeƉaƌedneƐƐ fŽƌ ƚheiƌ ƉŽƐƚͲƐecŽndaƌǇ ǇeaƌƐ inclƵdeƐ deƚeƌmining if ƐƚƵdenƚƐ aƌe ƌeadǇ 
ƚŽ be chamƉiŽnƐ fŽƌ ƚhemƐelǀeƐ͕ fŽƌ ƚheiƌ cŽmmƵniƚǇ and fŽƌ ƚhe ǁŽƌld ƚheǇ liǀe in͘  IndicaƚŽƌƐ  ǁe cŽnƐideƌ inclƵde 
ciƚiǌenƐhiƉ͕ ƐŽcial ƌeƐƉŽnƐibiliƚǇ͕ enǀiƌŽnmenƚal aǁaƌeneƐƐ͕ cƌiƚical ƚhinking ƐkillƐ and ƉeƌƐŽnal caƌe͘  

SWXGHQW SODQV WR HQJDJH 
WKURXJK YROXQWHHULVP DUH DQ 
LPSRUWDQW LQGLFDWRU RI WKHLU 
IHHOLQJV RI RSWLPLVP DQG 
DJHQF\. 

SWXGHQWV KDYH EHFRPH 
PRUH HQJDJHG LQ 
HQYLURQPHQWDO DFWLYLWLHV, 
SODQQLQJ HYHQWV DW ERWK 
WKH VFKRRO DQG FRPPXQLW\ 
OHYHO.  SWXGHQW DQG VWDII 
FKDPSLRQV LQ WKLV DUHD DUH 
FUHDWLQJ PRPHQWXP DQG 
HQFRXUDJLQJ HGXFDWLRQ 
DQG DFWLRQ. 

Grade ϳ MDI 

Grade ϳ MDI 
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OXU GLVWULFW ZLGH IRFXV RQ 
PHQWDO KHDOWK LV UHIOHFWHG LQ 
WKH LQFUHDVHG QXPEHUV RI 
VWXGHQWV UHVSRQGLQJ 
SRVLWLYHO\ WR WKH TXHVWLRQ ´I 
DP OHDUQLQJ WR FDUH IRU P\ 
PHQWDO KHDOWKµ. 
 
WH·YH VHHQ VLJQLILFDQW 
LQFUHDVHV LQ VWXGHQWV· 
SHUFHSWLRQ RI WKHLU FULWLFDO 
WKLQNLQJ VNLOOV.  TKLV PD\ EH 
D UHVSRQVH WR WKH HIIHFW WKH 
SDQGHPLF KDV KDG RQ WKHLU 
VFKRRO H[SHULHQFHV. 
 
AV ZH PRYH PRUH OHDUQLQJ 
LQWR ´UHDO ZRUOGµ 
H[SHULHQFHV ZH DUH 
H[SHFWLQJ VWXGHQWV ZLOO 
UHFRJQL]H WKH FRQQHFWLRQV 
EHWZHHQ WKHLU RZQ OHDUQLQJ 
DQG WKH FRPPXQLW\ DQG 
HQYLURQPHQW. 
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We acknoZledge the land, traditions and culture of four nations 
FolloZing the Columbia River, to the south, thie Sini[t, 

To the east, through the Selkirk Mountains, the K·tuna[a, 
FolloZing the Columbia River to the north, the SecZepemc, 

And to the Zest, through the Monashee Mountains, the S\li[. 
We acknoZledge our use and inhabitation of this land, sacred to these four nations. 

 

 

 

 

 

 

 

 

 

IQdigeQRXV edXcaWiRQ 

ETXiW\ iQ acWiRQ 

Ϯ0Ϯ0-Ϯ1 will see the district move from an Aboriginal Education Enhancement Agreement to an Equity in Action 
Inquiry.  The process of inquiry will provide direction at the district, school and classroom level and is focussed 
on positively impacting student achievement. 

Our equity scan and action plan includes a review of the First Peoples Principles of Learning and Indigenous 
Ways within our district and school policies, our district and school environments, our professional practices 
and how we support individual students and their learning and respectfully acknowledge the role colonization               
has had on traditional Canadian “History”.  We are guided in this journey by the calls of Action in the National           
Truth and Reconciliation report, by the United Nations Declaration of the Rights of Indigenous People, and by 
the First People Principals of Learning. 

Students who SelfͲidentifǇ as Indigenous 

OXU IQGLJHQRXV SXSSRUW WRUNHUV 
ZRUN FORVHO\ ZLWK VWXGHQWV, WHDFKHUV, 
FODVVHV DQG VFKRROV WR IXUWKHU 
AERULJLQDO WD\V RI KQRZLQJ DQG 
BHLQJ DQG WKH FLUVW PHRSOHV 
PULQFLSOHV RI LHDUQLQJ LQ RXU 
HGXFDWLRQDO MRXUQH\.  SWXGHQWV DUH 
SURYLGHG RSSRUWXQLWLHV WR FRQQHFW 
WKHLU OHDUQLQJ WR FXOWXUH, ODQG DQG 
VSLULW DOO FUHDWLQJ DQ LQFUHDVHG VHQVH 
RI VHOI DQG KHULWDJH.  AOWKRXJK ZH 
UHFRJQL]H WKH ZRUN DKHDG WR UHPRYH 
V\VWHPLF ELDV WKDW FXUUHQWO\ LV KHOG LQ 
HGXFDWLRQDO SUDFWLFH, IQGLJHQRXV 
FRQQHFWLRQV WR OHDUQLQJ DUH EXLOGLQJ 
DV ZH OHDUQ DQG JURZ. 

This table shows the number of students who (1) self-identified as 
Aboriginal in a given school year and those who (Ϯ) did not self-identify 
as Aboriginal in that particular year, yet did so in other years. 
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“It is precisely 

because education 
was the primary tool 

of oppression of 
Aboriginal people, 

and the 
miseducation of all 
Canadians, that we 
have concluded that 
education holds the 

key to 
reconciliation”. 
Justice Murray 

Sinclair 

Ϯ01ϰ Grade ϴ grade to grade transitions 
AVVHVVPHQW GDWD LQFOXGHG ZLWKLQ WKLV 
GRFXPHQW IRU IQGLJHQRXV VWXGHQWV 
GHPRQVWUDWH JHQHUDO DOLJQPHQW ZLWK DOO 
VWXGHQWV ZLWK DQQXDO IOXFWXDWLRQV ZKLFK 
FDQ EH DWWULEXWHG WR RXU VPDOO FRKRUWV.  

IQGLJHQRXV VWXGHQW·V JUDGH WR JUDGH 
WUDQVLWLRQ IDOO ZLWKLQ WKH UDQJH RI DOO 
VWXGHQWV DV GHPRQVWUDWHG E\ WKH 2014 
GU. 8 FRKRUW 

Student Learning Survey: Are you learning about First Peoples at school? 
 


